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Abstract

The current study attempts to explore the construct of "Language Quality" in terms of the interplay of Accuracy
and Fluency among 3rd-year EFL undergraduate students of Tikrit University and Samarra University for the
academic year 2025-2026 based on Larsen-Freeman's Dynamic Systems Theory (2006) as its philosophical
paradigm and employing descriptive-correlational methodology with respect to the assessment of cognitive load
in writing and speaking diagnostic tests taken by 100 participants (50 males, 50 females). Findings from one-
sample t-test indicated statistically significant deviations from the theoretical mean in both domains for both
genders (p <0.05), pointing to the existence of substantial problems with combining the requirements of grammar
accuracy with speed of speaking. On the other hand, two-independent-sample t-test results revealed that there
were no statistically significant gender differences between the tested students' scores (p > 0.05, t_{written} test
= 0.74, t {spoken}test = 0.87), which can be associated with the influence of university curricula and social
factors. Implying that sociocultural elements and university curriculum have an equal impact on both sexes. The
study advocates a pedagogical shift toward holistic, output-oriented teaching techniques in Iraqi higher education,
concluding that mastery of academic grammar does not necessarily translate into communicative fluency.
Keywords: Language Quality, Accuracy, Fluency, Productive Skills, Dynamic Systems Theory
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1.1 Background of the Study

In terms of English as a Foreign Language (EFL), the most critical factor determining success is the ability of
the student to use language productively. Speaking and writing are seen as major measures of productive skills.
For the EFL undergraduate students studying in Iraqi universities, their task is to move from grammatical
knowledge to “Language Quality.”As regards Language Quality, it is important to note that this notion is quite
complicated and includes several components such as accuracy, lexical variety, and syntactic complexity.
According to Larsen-Freeman (2003), accuracy is not about the absence of errors but the proper use of
grammatical elements in connection with the context. Moreover, fluency is described by Hedge (2000) in
Teaching and Learning in the Language Classroom as a capacity to connect different speech units easily and
rapidly.The field of English language instruction in Iraq has changed from rote learning to communicative
competence. The College of Education for Humanities requires a certain level of "Language Quality" from its
students who prepare to become language instructors; such quality involves more than mere grammar. In the
final stages of their studies, in particular, students should show a well-developed productive competence that
implies complex cognitive processes and diverse linguistic skills.The current investigation is concerned with
the way these students cope with difficulties in both oral communication and writing. Using Larsen-Freeman’s
(1997) dynamic approach, elaborated at the University of Michigan, the present study aims at understanding
the dynamic nature of English as a foreign language acquisition process. According to Larsen-Freeman’s theory,
the concepts of accuracy and fluency should be regarded as competing and collaborating factors in learners’
performance

1.2 The Problem of the Study

In spite of several years of studying the language in formal classroom environments, the majority of Iraqi EFL
undergraduate students at the College of Education for Humanities do not seem to have managed to attain a
high quality of language productivity in conversational situations. It seems that there exists a wide gap between
students' academic competence with regard to language structure and actual ability to use language in fluent
communication. Though students seem to know all the necessary grammatical rules, it appears that they fail to
achieve accuracy, or producing utterances free from mistakes, due to the need to keep up the flow of
speaking. Third-year Iraqi EFL undergraduate students face considerable difficulties in reconciling their
theoretical competence in language use with practical language proficiency. Observing students, one may find
out that while being very successful in discrete grammar tests, their "Language Quality" drops when it comes
to speaking. It seems that students' problems stem from the inability to integrate Complexity, Accuracy, and
Fluency (CAF). In order to communicate efficiently, students seem to either sacrifice accuracy for the sake of
keeping a smooth flow of speech or fail to speak freely, monitoring grammatical correctness (Larsen-Freeman,
2003).Additionally, there is no evidence to determine whether certain factors like gender or the context of the
institution have an impact on how learners reconcile this contradiction. There is a lack of data concerning
whether the social dynamics arising from gender and university variation could impact learners in their decision
as to which aspect of language proficiency they should prioritize above the other. This study aims to discover
the factors that hinder students' performance of language proficiency.

1.3. The aim of the study

1-Identifying the EFL university students' conversational performance at the level of quality of language
according to gender at the two universities?

2-Comparing the EFL university students' conversational performance at the level of quality of language
according to gender at the two universities?

1.4. The question of the study

1-Is there statistical difference among the EFL university students' performance in the written and spoken tests
according to their genders separately at the level of quality of language?

2- Is there statistical difference in the comparison among the males' against the females' in EFL students'
performances at the quality of language level according to written and spoken tests at the two universities?
1.5. The Value (Significance) of the Study
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This study is significant for several stakeholders:

1-For Pedagogy: This gives teachers at universities in Iraq a way to design their teaching strategies for
enhancing certain “qualities” in students’ language use.

Y-For Curriculum Development: This draws attention to the importance of having a curriculum that takes into
consideration receiving input as well as producing quality output.

3-For Students: This enables students to know the standards of success (Larsen-Freeman Model) for their
language use..

1.6 The Limits of the Study
These are the limitations of the present research in order to ensure depth and concentration of scope:

Y. 2025-2026 is the academic year.

Y. Third-year undergraduate students are the sample of present study .

Y. Specialization in the Department of English.

¢, Institutional Environment: In the two colleges of education selected, namely the College of Education of
Samarra University and College of Education for Humanities of Tikrit University.

5. Skills: Language Productive Skills (written and speaking skills, especially conversation).

1.7 The Model of the Study:
The theoretical framework of this study is grounded in Diane Larsen-Freeman’s (2006) perspective on language.
Her model emphasizes that language learning is not a linear path but a process where various components
(Accuracy, and Fluency) interact.In this study, the concepts (Accuracy, and Fluency) will be used as the primary
metric to evaluate "Language Quality," especially through students' written and spoken conversations. This
model allows the researcher to analyze how students manage cognitive load during conversation and whether
their performance varies significantly based on gender.
I1. Literature Review
2.1 Introduction
The landscape of English Language Teaching (ELT) has transitioned from a structural focus to a more holistic
view of communicative competence. For Iraqi undergraduate students, the ability to produce language that is
both precise and fluid remains a primary goal. As noted by Jack C. Richards (2006) in his book Communicative
Language Teaching Today, the shift toward "performance" requires a balance between grammatical rules and
the ability to use them in real-time. This chapter explores Language Quality—defined through Accuracy and
Fluency—within the context of productive skills of speaking and writing. Central to this investigation is the
theoretical grounding of Diane Larsen-Freeman’s (2006) Dynamic Systems Theory, which treats language
development as a complex, non-linear process rather than a static accumulation of rules. By exploring the
interconnectedness of Accuracy and Fluency within the Iraqi EFL undergraduate context, this review establishes
the framework necessary to understand how conversational performance emerges as a result of both cognitive
resources and social environmental pressures.
2.2 The Theoretical Framework: Larsen-Freeman’s (2006) Dynamic Perspective CAF
The theoretical foundation of the research lies in Dynamic Systems Theory (DST) as applied to Second
Language Acquisition (SLA), which was introduced in great detail by Diane Larsen-Freeman (2006) in her
article "The Emergence of Complexity, Fluency, and Accuracy in the Oral and Written Production of Five
Chinese Learners of English." According to Larsen-Freeman, complexity, accuracy, and fluency (CAF) should
be viewed as variables that are "coupled" rather than distinct linguistic categories because CAF interacts in a
"self-organizing" way. The concept implies that language development is a dynamic process which cannot be
defined in linear terms as language quality is constantly changing and depends on the interaction between
cognitive resources and task demands of the learners It can be seen that according to Larsen-Freeman and Lynne
Cameron (2008), these three aspects tend to compete with each other in terms of demanding attention resources,
thereby creating the observed “trade-off” effect in the performance of Iraqi EFL undergraduates. Moreover, S.
Housen and F. Kuiken (2009) argue that the CAF approach needs to be considered from the perspective of being
a unified construct encompassing multiple dimensions, wherein progress in one dimension, like fluency, might
destabilize accuracy at a certain point of time. Within the dynamic approach, the attractor state of the learner's
interlanguage represents the highly sensitive state in which the learner's performance depends largely on the
communicative context characteristics. In this respect, the proposed Larsen-Freeman approach allows for
assessing the performance variability of Iraqi students in writing and speaking as an important sign of linguistic
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development rather than mere error. Figure 1: Conceptual Framework of Larsen-Freeman’s Dynamic
Systems Theory (2006)
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Note: According to Larsen-Freeman's (2006) Dynamic Systems Theory framework, this chart shows how
language quality variables (Complexity, Accuracy, and Fluency) are interconnected.

2.2.1 Language as a Living System

According to Diane Larsen-Freeman (2015) states that language development is characterized by "soft
assembly." This suggests that Iraqi EFL undergraduates do not simply "add" new rules but rather reorganize
their entire linguistic system to meet communicative demands. This concept suggests that Iraqi EFL
undergraduates do not merely engage in the linear "addition" of grammatical rules but rather undergo a
continuous reorganization of their entire linguistic system to meet shifting communicative demands. This
perspective is further supported by Larsen-Freeman and Lynne Cameron (2008), where they posit that
performance is highly sensitive to the immediate communicative and the specific constraints of the task at hand.
In this view, language is treated as an organic, self-organizing entity rather than a static body of knowledge. For
the undergraduate learner, this means that "Language Quality" is not a fixed attribute but a variable outcome of
the interaction between their internal cognitive state and external social pressures.While, N. Ellis (2007)
emphasizes that this "living system" relies on frequency and usage-based patterns, where the student's ability to
produce accurate and fluent speech is deeply rooted in their history of meaningful interaction. Ultimately, the
transition from a structured linguistic competence to a functional conversational performance represents the
system's adaptation to the real-time complexities of human communication.

2.2.2 The connections among CAF (Complexity, Accuracy, and Fluency)

The triad of CAF is a hallmark of the dynamic model. Peter Skehan (1998) discusses the "Limited Capacity
Hypothesis," suggesting that students often face a trade-off between being accurate and being fluent due to
cognitive load. When the cognitive load of a conversational task increases, Iraqi EFL undergraduates may
prioritize one dimension at the expense of another. Larsen-Freeman (2009) emphasizes that accuracy and
fluency are not static traits but "attractor states" that shift during a student's undergraduate journey. Furthermore,
S. Housen and F. Kuiken (2009) argue that these components are deeply "coupled," meaning a change in the
complexity of a student's sentence structure will inevitably force a reorganization of their accuracy and fluency
levels. In this dynamic view, "Language Quality" emerges from the stable yet flexible interaction of these three
forces, where the development of one often depends on the temporary destabilization of the others.

2.2.3 Variability as a Signal of Development

The fundamental concept of the Larsen-Freeman (2006) approach is that variability is not indicative of a mistake
made by the learner but an essential part of the process of development itself. According to Larsen-Freeman,
learners' written and oral performance showed substantial differences throughout the course of her long-term
study, which led to the conclusion that the language system remains consistently self-organized. Intra-learner
variability is one of the most important parameters in this research.As pointed out by Lowie & Verspoor (2007),
these oscillations signify that the subject explores the language's "state space." In case of Iraqi students, moving
from classroom English into more spontaneous language implies a new "attractor state" characterized by an
occasional dominance of fluency over accuracy. This concept, known as "dynamic instability," is confirmed by
Larsen-Freeman & Lynne Cameron (2008), who maintain that the observed peaks and troughs of competence
reflect the development and evolution of the system. The temporary decrease in grammatical accuracy in terms
of a dynamic approach should not be interpreted negatively, as it signifies the so-called "phase shift," when a
learner opts for the smoothness of delivery over other considerations. Finally, all these oscillations illustrate the
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soft assembly of interlanguage that defines the quality of the Iraqi undergraduate's EFL as the result of
interactions between internal and external factors.

2.2.4 The Context-Dependency of Performance

Larsen-Freeman (2006) points out that the social context is a part of the system. The performance is not
something "in the head" of the learner; it is something "in the room". This is particularly true for the case of the
Iraqi EFL setting. Al-Mutawa (1997) argues that the particular setting, be it an official exam or digital
communication, defines the student's preference regarding a certain quality of language. From the dynamic
viewpoint, the "Language Quality" of a student represents the reaction of a learner to the pressure of a
conversational task. In accordance with Larsen-Freeman and Lynne Cameron (2008), co-adaptation implies that
performance of a student cannot be separated from his/her partner and from the social context. In other words,
the social context functions as a trigger changing the attractor states of a learner between precision and flow.
2.3 Defining Language Quality: The Core Metrics

In this study, "Language Quality" is considered as a combination of two features, Accuracy and Fluency, in
particular, the former being measured through the students' conversation.

2.3.1 Accuracy: The Degree of Conformity

Accuracy is defined as the production of error-free language. Najat Al-Mutawa (1997) highlights that for Arab
EFL learners, accuracy is often a byproduct of the "monitored" learning environment where students prioritize
correct syntax over speed. Furthermore, Rod Ellis (2003) identifies accuracy as the extent to which the language
produced conforms to target language norms. This dimension of quality is particularly critical in the Iraqi
undergraduate context, where H.A. Al-Juboury (2013) argues that morphological and syntactic precision are
the primary benchmarks for academic success. Beyond mere grammar, accuracy also encompasses lexical
choice and phonological correctness in spoken conversations. According to Diane Larsen-Freeman (2006)
shows that the accuracy serves as the "stabilizer" of a learner's interlanguage, ensuring that the intended meaning
is not lost to ambiguity. Thus, accuracy represents the degree of adherence to linguistic standards that allows
for clear, professional communication.

2.3.2 Fluency: The Flow of Communication

Fluency pertains to the capability of using language in real-time without unnecessary pauses. According to Paul
Nation (1989), fluency is defined as the ability to process language focusing on the message and not on its form.
In the Iraqi scenario, as mentioned by K. Patten (2011), breakdown fluency or the silent pause rate can be
considered an important indicator in assessing the quality of oral performance by undergraduates.On the other
hand, according to S. Housen and F. Kuiken (2009), fluency is not simply based on the rate; it is also about
repair fluency, which refers to the ability of a student to cope with self-repair without causing the conversation
to fall apart. Thus, for EFL students in Iraq, achieving such fluency is necessary to facilitate the transition from
classroom activities to performance. It is through fluency that language quality is assessed temporally

2.4 Productive Skills and Conversational Performance

Speaking and writing are the visible expressions of a student's underlying linguistic competence.

2.4.1 Spoken Conversational Performance

Speaking is a cognitively challenging activity. According to Zoltan Dornyei (2005), speaking and
conversational skills are highly affected by the person's "Anxiety and Willingness to Communicate." Anxiety
1s a psychological factor that serves as a filter in conversational skills; hence, an elevated level of anxiety often
causes "performance paralysis." A.M. Al-Kairy (2013) in his research concluded that "The cause of low fluency
is often due to psychological considerations of accuracy rather than communication." It is argued that such
"monitoring" process discussed by Stephen Krashen (1982) is detrimental to fluent conversations because, when
Iraqi EFL undergraduates monitor themselves too much and constantly edit their speech, the flow of the
conversation will be interrupted. Moreover, Paul Nation (1989) claims that to achieve high spoken quality,
learners should move from "form-focused" production to "meaning-focused" production.

2.4.2 Written Conversational Performance

Linguistic performance in contemporary times can be seen in the form of written interactions like chat or
dialogues. According to Ken Hyland (2003), indicates that when we talk about written texts, their quality can
be determined by the levels of cohesion and coherence. This becomes even more significant in case of written
conversation when the use of non-verbal indicators to facilitate understanding on the part of the reader become
fewer .As reported by Rod Ellis (2003), while the process of written language involves some form of pre-
planning, unlike oral communication, the "conversational" aspect of digital interaction forces Iraqi EFL
undergraduates to rely more on fluency rather than accuracy. Moreover, according to M.T. Ahmed (2020), the
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quality of written interaction tends to be affected by the "interlanguage interference" when learners apply the
rules of Arabic structures to the context of written English. It is therefore evident that successful written dialogue
involves the proper balance between lexical accuracy and flow.

2.5 The Relationship Between Quality and Performance

The key issue in the current research revolves around the interaction between Accuracy and Fluency in
determining a student's overall performance. According to S. Housen and F. Kuiken (2009), these two constructs
often work against each other. For example, in the Iraqi EFL context, it has been argued that the performance
of third-stage students tends to exhibit the principle of "fluency first" in informal situations, whereas an
academic setting induces "higher accuracy" yet a slow performance. The same idea is also discussed in the
article written by Peter Skehan (1998). Specifically, it can be concluded from the article that task demand affects
the decision of the learner to focus on either meaning or form. Adopting the ideas of Diane Larsen-Freeman
(2006) implies considering performance as an "emergent property" when quality does not mean just a score
achieved. The relationship between the two levels turns out to be non-linear for Iraqi undergraduates: as fluency
improves, accuracy becomes destabilized for achieving better results in the future.

2.6 The Iraqi EFL Undergraduate Context

The Iraqi academic environment provides unique constraints. H.A. Al-Juboury (2013) notes that the assessment
of productive skills in Iraqi universities has traditionally focused more on accuracy. often due to a history of
grammar-translation methods. This focus has created a "competence-performance gap, where students possess
theoretical knowledge but struggle with spontaneous communication. However, newer trends in the University
of Tikrit curriculum, as discussed by F.S. Aidan (2018) are beginning to integrate more "fluency-based" tasks
to mirror global standards. The goal of this change is to overcome the problem of "Foreign Language Anxiety,"
as defined by A.M. Al-Kairy (2013), which acts as a major obstacle for Iraqi university students during their
oral communication. The pedagogical system prevailing in Iraq at present is undergoing a transition, shifting
its focus from being too focused on linguistic forms to a "Balance between Accuracy and Fluency".In summary,
the synthesis of the literature shows that while accuracy and fluency are distinct components of Language
Quality, they must be viewed as an integrated, dynamic system. Following the Larsen-Freeman (2006) model,
this study views the performance of Iraqi EFL undergraduates as an emergent property where quality is a
shifting relationship between precision and flow.

2.7 The Notion of the Writing Skill

One may consider writing as a language ability that is necessary for mastering a foreign language such as
English; it is comparable to listening, speaking, and reading. According to Nunan (1991), written language
performs numerous functions in people's daily activities including public messages, product labels, instructions,
magazines, novels, and subtitles to films. Moreover, written language enables us to interact with other people
through written texts no matter where they are and whenever it is convenient for them (Brown, 2007).Noaman
(2013) writes that "Writing is skill that is productive and interactive at the same time. It is productive in the
sense that when we write, we actually produce language in order to express our ideas to other people. On the
other hand, it is interactive in the sense that when we write, we always have an objective that we need to convey
through the process of writing and we do so to an imagined reader" (p. 127).

2.7.1 Types of Writing Performance

In this section, we will consider the four types of written performance offered by Brown & Abeywickrama
(2019) to demonstrate the diversity of written production .The analysis of the four types of written performance
described by Brown and Abeywickrama.

A. imitation

Such writing activities include in (hand-)writing Letters, words, and punctuation, dictation, copy, puzzle choice
listening, picture prompting activities, form filling, number and abbreviation translation into words. In addition,
identification tasks, which contribute to grapheme-phoneme relationships through spelling practice, picture
prompting tasks, multiple choice questions, and phonemic symbol matching (Brown and Abeywickrama, 2019).
B. Intensive

The writing tasks that can be considered include intensive dictation, dicto-comp, vocabulary testing tasks,
sequencing tasks, short answer and sentence completion tasks, grammar transformation tasks, and picture
prompting activities, including short sentences, pictures description, and sequence pictures description.

C. Responsive

Tasks that entail both responsive writing and extensive writing include paraphrasing, questioning and
answering, and paragraph formation.
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D. Extensive

It entails performing a task, organizing the information logically, thinking up of ideas, utilizing facts as support
to the idea or explain the idea, variety in syntax and vocabulary, and use of facts in explanation or support to
ideas. Editing of drafts is the only process used to focus on grammar skills (Brown and Abeywickrama, 2019).
2.7. 2 Factors Influencing Writing Skills

Writing ability are a unique mode of thinking that allows writers to express their thoughts in writing. Students
interact with words and messages in their minds through the use of writing skills. Writing skills are important
in learning languages. Language is depicted through writing by a set of symbols. Writing skills are difficult
though. Writing can be considered as one of the most difficult activities. One needs to have good writing skills
in order to become a successful writer. Writing is an interesting activity since the students get a chance to
express their feelings about certain issues. Defazio et al., suggest that "writing may instead be a laborious and
even dreaded exercise of attempting to place thoughts on paper while developing mastery over the rules of
writing, such as spelling, citation format, and grammar" (Defazio et al. 2010, p.34; as cited in Abbas & Al-
bakri, 2018, p. 24)."Many students have difficulties when writing motivational stories, especially writing a story
has been gradually incorporated into other instructional methods", says Frak (2020, p. 4). “The use of group
testing as an effective method of assessment contributed positively to improving the students' achievement in
writing compositions,” says Mohammed (2022, p. 685)

2.8 The Notion and Elements of the Speaking Skill

According to Akdeniz (2017), speaking ability is the most important skills in a language and is frequently used
as a gauge of language proficiency. Speaking is arguably the most difficult talent to teach, evaluate, and assess
when compared to other skills, so teachers must come up with new ways to help students improve their speaking
abilities. Student video recordings could provide various benefits for students to enhance their speaking skills.
Oral skills entail grammar, vocabulary, pronunciation, fluency, and comprehension.The oral skill is regarded as
one of the most important skills in any language, and it has been used as the standard for measuring the
proficiency level of language learners by Akdeniz (2017). Speaking compared to other language skills, can be
said to be the hardest skill to train, test, and evaluate. This problem needs to be addressed through developing
novel techniques that assist learners to acquire oral skills. Oral skills include grammar, vocabulary,
pronunciation, fluency, and comprehension.Abdulrazzaq (2023) indicates, "When it comes to speaking
activities, there have been many speaking skill activities which EFL teachers have tried many times and have
helped in improving the speaking skills of the learners." These speaking skill activities include role plays,
storytelling, and discussion within groups" (p.384).

2.8.1.Barriers to Development of Speaking Skill

Some of the significant barriers exist when students intend to improve their skills in this area. These include:
A.Insufficient Language Exposure

According to Khan, one of the possible factors that could prevent the students from mastering L2 is insufficient
exposure to it. As for Arabs, this issue affects people in other places, too, which means that it is not something
unique to Arab students (Khan, 2011).

B. Luck of Motivation

For mastering a second or foreign language, motivation is a key factor (Gardner & Lambert, 1972). The
cognitive learning theory advanced by Ausubel indicates that there exists a two-way connection between
motivation and learning since “motivation can promote learning and learning can produce motivation again”
(Hong & Ganapathy, 2017, p. 17).

C. Anxiety and Insecurity Among Students

Even though anxiety and insecurity are internal feelings, they can either increase or decrease depending on the
influence of the environment. According to Horwitz, Horwitz, and Cope (1986), students who suffer from
foreign language anxiety are the ones that acquire this type of anxiety. A student's competence in
communicating in the target language is affected by his level of anxiety .

D. Insufficient Familiarity with English

A person needs to understand the target language before communicating in it, and this constitutes the outside
variable. For one to produce the correct sounds using the phonemes, they need to know about sound productions,
which include phonemes and their combination as discussed by Canale & Swain (1980).

E. Insufficient Teaching Methods
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Fareh (2010) identifies inadequate preparation of EFL teachers in Arab countries as an important problem.
Alhaisoni and Rahman (2013) agree with Fareh and stress that students should be equipped with a strong base
regarding essential skills. They also note that English language teachers must get rid of obsolete modes of
teaching, such as the lecture method and dictation.

I11. Methodology

¥, Y. Research Design

The current study adopts a descriptive-correlational research design. This design is deemed appropriate as the
primary objective is to investigate the nature and strength of the relationship between two specific variables:
Language Quality (Accuracy and Fluency) and Productive Performance (Speaking and Writing). Following the
dynamic perspective of Larsen-Freeman (2006), this design allows for the observation of how these variables
interact within the students' interlanguage system without external manipulation.

3.2 Test Construction

To measure the productive skills of the participants, a dual-component test was constructed. The test was
designed to elicit spontaneous and structured language production:

1.The Oral Component (Speaking): A series of conversational prompts and picture-description tasks designed
to measure "real-time" fluency and accuracy.

2.The Written Component (Writing): A guided paragraph writing task where students respond to a specific
communicative prompt, allowing for the measurement of syntactic precision and lexical choice.

The test items were designed to align with the curriculum of the third-stage English departments in Iraqi
universities, ensuring content validity. The draft was submitted to a panel of experts in TEFL and Linguistics
to ensure face and content validity.

3.3. Population and Sampling

In this research, the population refers to the Third -year students in the departments of English Language at the
two Colleges of Education in Iraq . Those students enrolled at Tikrit and Samarra Universities (College of
Education for Humanities ) in the period of (2025 /2026). The number of the population amounts to (270)
students, of which (100) were selected as a sample. This sample is divided into (50)males and (50) females.
Table 3.1: Distribution of the Study Sample across the two Universities.

No Universities | Colleges Gender Number of
students
1 Tikirt College of Education | 25 25 50
for Humanities males females
2 Samara College of Education | 25 25 50
males females
Total 100

3.4. Instruments
The following instruments have been utilized to collect the required data:

1. Writing composition as a diagnostic test to gauge students ' writing ability.
2. Real life situations as a diagnostic test to gauge students' speaking ability.
3.5. Validity of the Test
Validity is the most fundamental consideration in developing and evaluating a measurement tool. As defined
by Bachman (1990) that validity refers to the extent to which the inferences made from test scores are
appropriate, meaningful, and useful. To ensure the research instrument accurately measures the relationship
between Language Quality and Productive Performance, the following types of validity were established:
3.5.1. Face Validity
Face validity refers to the extent to which a test appears to measure what it claims to measure, based on the
judgment of experts (Huge, 2003). The research instrument was submitted to a jury of experts specializing in
EFL and Linguistics at the University of Tikrit and the University of Samara. The experts assessed whether the
writing and speaking prompts were appropriate for third-stage Iraqi undergraduates. The prompts were slightly
modified based on their feedback to make sure they were academically and culturally appropriate.

.Y5 Y. Construct Validity
Construct validity ensures that the test scores are consistent with the theoretical framework of the study. This is
particularly crucial for this research as it follows Diane Larsen-Freeman’s (2006) Dynamic Perspective on CAF.
As Bachman (1990) states that construct validity involves the empirical investigation of the qualities a test
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measures. Construct validity was achieved here by ensuring the test elicited both "Accuracy" and "Fluency"
across different productive modes. This confirms that the test effectively captures the "soft-assembly" of
language and the "trade-off" effects characteristic of the dynamic model of language development.
3.6. Reliability
A sample of (25) students from the Department of English in the Colleges of Education at Universities of Tikrit/
Samara , was employed to perform the pilot testing of the instrument in an attempt to meet the following
objectives:
). Testing the clarity of the test items
Y. Checking the amount of time needed by the participants in answering the questions
3.Determining the reliability of the test
To determine the internal consistency reliability of the test, the Cronbach's Alpha formula was employed. Based
on this method, the correlation coefficient of quality of language in productive skills tests was found to be
(0.89) and (0.90), respectively. In addition to that, The Spearman-Brown Formula is mainly used for
determining a test's dependability when its duration is altered. Spilt- half reliability as the part of the tests are
divided into two halves to examine reliability.

3.7.The Pilot Study
In order to measure reliability, validity, and time of the research tools, a pilot study has been done. This pilot
study was carried out using random samples, which comprised 15 students chosen from the College of
Education for Humanities at the University of Tikrit and College of Education at the University of Samarra.
Purpose of conducting a pilot study is to help the researcher fine-tune instructions, timing of productive
activities, and ambiguous items that may pose difficulties for participants during data collection
Table.3.2. Pilot Study

No | University College Gender Total
1 Tikrit College of Education for | Males 4 8
Humanities
Females 4
2 Samarra College of Education Males 4 7
Females 3
15

3.7.1. Results of the Pilot Study

The pilot study was an initial step in confirming the test's psychometric properties. The results related to time
allocation, item clarity, and statistical reliability are compiled in the table below.

Table 3.3: Summary of Pilot Study Evaluation (N=15)

Evaluation Criteria | Component Statistical Measure | Result/Decision

/ Value
Clarity of | Speaking & Writing | Percentage of | 96% (High Clarity)
Instructions Comprehension
Time Allotment Speaking Task Average Time 5 - 7 Minutes
Time Allotment Writing Task Average Time 20 Minutes
Reliability Accuracy Scores Cronbach’s Alpha 0.82 (Reliable)
Reliability Fluency Scores Cronbach’s Alpha 0.79 (Reliable)
Item Discrimination | Productive Prompts | DP Range 0.35-0.55

3.8. Analysis of Discrimination Power (DP)
As shown in the table above, the Discrimination Power was calculated to ensure that each item in the test
effectively distinguishes between the "Upper Group" (high achievers) and the "Lower Group" (low achievers)
among the Iraqi EFL undergraduates.
According to the formula applied:
DP=U-L

N
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(Where U is the number of correct responses in the upper group, L is the number in the lower group, and N is
the total number of students in one group). Items that yielded a DP of 0.30 or higher were retained for the final
version of the test, as they successfully captured the intra-learner variability emphasized in the Larsen-Freeman
(2006) framework.

¥,. Scoring Rubric for Language Quality

To maintain objectivity during the evaluation of the 370 students in the main sample, the following criteria

were established based on the pilot study observations:

e Accuracy (Grammatical Conformity): Measured by the "Error-Free T-Unit" count, where every clause is
checked against standard English norms.

eFluency (Temporal Measures): Measured by "Speech Rate" (Total words divided by total time) and the
frequency of "Filled Pauses" (e.g., uh, um) which are common in the Iraqi EFL context.
.Y9 . Statistical Tools

For the collecting and analyzing of data and answering of research questions, the following statistical tools

have been used with the help of SPSS (Statistical Package for the Social Sciences):

ePearson Correlation Coefficient (r): For finding the relationship between Language Quality and Performance.

eMean and Standard Deviation: To describe the performance levels of the students across the different
universities.

oT-test: To determine if there are significant differences in language quality based on the type of productive
skill (writing vs. speaking).
IV. Data analysis and Discussion of the Results
4.1. Results Related to the First Aim
In order to reach the first objective of the present research which is to identify and compare the conversational
competence of EFL university students at the level of quality of language in the written and spoken discourses
by gender at the two universities, through exploring the following question: " Is there statistical difference
among the EFL university students' performance in the written and spoken tests according to their genders
separately at the level of quality of language?"
4.1.1 Identifying EFL Students' Performance at the Quality of Language Level according to the Genders.
Otherwise, to achieve the fifth aim, it is applied identification of the EFL students' performance in realizing the
quality of language level of the written test. T- test formula is used for one independent sample. At Tikrit
University, the obtained results show that the males' mean score is 37.05 with 9.79 standard deviation, and the
computed t-value is 6.61 which is more than the tabulated t-value 2.06. This indicates that there is significant
difference at a degree of freedom 24 and a significance of 0.05 level. Whereas the female's mean score at Tikrit
university is 42.06 with 16.69 standard deviation, the computed t-value is 2.37 which is higher than the tabulated
t-value 2.06. This indicates that there is statistically significant difference at a degree of freedom 24 and a
significance of 0.05 level. With regard to the written test of the quality of language level at Samarra university,
the males' mean score is 31.45 with 15.86 standard deviation, and the computed t-value is 5.84 which is more
than the tabulated t-value 2.06. This indicates that there is significant difference at a degree of freedom 24 and
a significance of 0.05 level. Whereas the females' mean score is 30.92 with 14.75 standard deviations, the
computed t-value is 6.46 which is more than the tabulated t-value 2.06. This indicates that there is statistically
significant difference at a degree of freedom 24 and a significance of 0.05 level.On the other hand, identifying
EFL students' performances in the spoken test of the quality of language level in accordance to their gender. At
Tikrit University, the obtained results show that the males' mean score is 31.84 with 29.28 standard deviation,
and the computed t-value is 3.100 which is higher than the tabulated t-value 2.06. Whereas the female's mean
score at Tikrit university is 26.82 with 9.46 standard deviation, the computed t-value is 12.23 which is more
than the tabulated t-value 2.06. The results indicate that there are statistically significant differences at a degree
of freedom 24 and a significance of 0.05 level. With regard to the spoken test of the quality of language level at
Samarra university, the males' mean score is 26.71 with 12.50 standard deviation, and the computed t-value is
9.31 which is higher than the tabulated t-value 2.06. This indicates that there is significant difference at a degree
of freedom 24 and a significance of 0.05 level. Whereas the females' mean score is 25.60 with 11.86 standard
deviations, the computed t-value is 10.28 which is more than the tabulated t-value 2.06. This indicates that there
is statistically significant difference at a degree of freedom 24 and a significance of 0.05 level. See the table 4.1.
Table 4.1. The Mean Scores, Standard Deviations, and One Sample T-Value of the Students' Conversations of
the Quality of Language Tests in the Written and Spoken Discourses at the Tow Universities According to
Gender.
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4.13 Comparlson Between the Theoretlcal Mean and Students Performances in the Quality of Language Level
at the Two Universities According to Gender. In order to reach the second objective of the present research
which is to identify and compare the conversational competence of EFL university students at the level of
quality of language in the written and spoken discourses by gender at the two universities, through exploring
the following question: " Is there statistical difference in the comparison among the males' against the females'
in EFL students' performances at the quality of language level according to written and spoken tests at the two
universities?" The table 4 shows another comparison among the males' against the females' at the two
universities, in order to evaluate the EFL students' performances at the quality of language level according to
written and spoken tests. In realizing to the written test, the males' mean score at the two universities is 34.25
with 13.34 standard deviation. While the females' mean score is 36.49 with standard deviation 16.57. The
computed t-value for the two universities is 0.74 which is less than the tabulated t-value 1.96. This indicates
that there are no statistically significant differences at 0.05 level.In concerning with spoken test of the quality
of language level, the males' mean score at the two universities is 29.28 with 22.43 standard deviation. While
the females' mean score is 26.21 with standard deviation 10.64. The computed t-value for the two universities
is 0.87 which is less than the tabulated t-value 1.96. This indicates that there are no statistically significant
differences at 0.05 level. See the table 4.2.

Table 4.2. The Mean Scores, Standard Deviations, and Two Independent Sample T-Value of the Students'
Quality of Language Tests in the Written and Spoken Discourses Between the Two Universities According to
Gender.
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4.2. Discussion of the Results

a- With regard to the first aim of the current study which is identifying EFL university students' performance at
the level: Quality of language at the written and spoken discourses according to gender in the two universities.
The obtained written test results of the quality of language level at the two universities identify that the males
and the females have statistically significant difference in favor of the theoretical mean. This means that both
gender have lower performance. On the other hand, the spoken test results of the quality of language level at
the two universities identify that the both males and females at the two universities have statistically significant
differences in their performances in favor of the theoretical mean. This means that both gender have lower
performance.Generally, the reasons behind that it may be the substantial difference in spoken test performance
could be due to varying language fluency, confidence levels, or cultural factors influencing communication
styles among different genders, moreover, differences in teaching methodologies or learning environments
between universities might contribute to varying test performances.

b- Regarding the first objective of this study which is to compare the performance of EFL university students
at the level of: Quality of language in both written and oral discourse in relation to gender in both universities.
The comparison results in the written of the quality of language level between the males and females at two
universities are revealed that there are no statistically significant differences in their performance. In addition
to that the spoken test results of the quality of language level between the males and females at two universities
are revealed that there are no statistically significant differences in their performance.The above similarities
might mean that there is nothing to differentiate in terms of language skills or capabilities between males and
females. There are some external conditions,such as teaching methods, curriculum, or socio-cultural influences
that may affect on males and females, resulting in similar performance levels.

1.Conclusion

The results of the study indicate differences between male and female EFL students of Tikrit and Samarra
universities in language quality both in their written and oral tests. The results also reveal statistically significant
discrepancies in favor of the theoretical mean of male and female students in both universities, especially in
their written tests . Additionally, there are statistically significant differences between males and females at both
universities, showing lower performance on spoken tests.Comparing the genders based on language quality is
another conclusion. According to the survey, there are no statistically significant gender differences in the
written or spoken tests at any university.

2. Recommendations

e Balanced Instructional Focus: It is recommended that EFL instructors at Iraqi universities shift from a
purely accuracy-based approach to a more balanced CAF (Complexity, Accuracy, and Fluency) framework.
Pedagogy should integrate tasks that encourage "soft-assembly" of language to help students overcome the
current low performance levels.

e Interventions for Gender-Neutral Learning: As there was no significant disparity in terms of gender in the
study, interventions and remedial methods that focus on enhancing productive skills may be devised without
any consideration of gender distinction.

e Enhancing Spoken Discourse Opportunities: Given that the spoken test results showed significant
differences in favor of the theoretical mean (indicating poor performance), universities should increase the
frequency of spontaneous oral interaction tasks and digital conversational simulations to build students'
confidence and breakdown-fluency.

3. Recommendations for Future Research

e A Longitudinal Study on Variability: A longitudinal study on intra-learner variability should be conducted
concerning the development of 3rd stage students throughout an entire academic year to get a better
understanding of how their "Language Quality" varies and changes over time.

e Psychological Influence on FLA and Conversational Performance: As psychological factors might affect
language learning adversely, future research might focus on investigating the effect of Foreign Language
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Anxiety (FLA) on conversational performance in Iraqi university students. This topic should be considered
since it might be the reason behind suboptimal performance that is less than the theoretical mean.

e Digital Writing Performance vs. Traditional Classroom Writing: A comparison study between "Written
Conversational Performance" when using digital technology and traditional classroom activities might be
recommended.
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